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English Language Teachers’ and Students’ Perceptions 
of Teacher Interpersonal Behavior in Ethiopian 

Context 
 

 
Dr. ABATE DEMISSIE GEDAMU 
Department of English Language and Literature,  
Arba Minch University, Ethiopia 

 
 
 

The purpose of this study is to examine the accords and discords 

between English language teachers’ and students’ perceptions of 

teacher interpersonal behavior in four selected secondary schools in 

Ethiopia. The samples of the study were 48 English language 

teachers and their respective 420 students. In order to collect data, 

questionnaires were administered to both students and teachers. To 

analyze and interpret the data, a two-tailed independent sample t-

test was used. Accordingly, the findings revealed that teachers rated 

themselves considerably higher than their students’ rating of them 

for helpful/friendly, leadership, and strict behaviors. However, no 

significant difference was found between the two bodies for 

understanding interpersonal behavior. Similarly, teachers notably felt 

they were in control of classroom communications and had more 

affiliation/ connection with the students in the process of 

communication than their students’ perceptions of them. Hence, 

there were many discords between English language teachers’ and 

students’ perceptions of teacher interpersonal behavior.  Following 

the findings, some recommendations were forwarded. 

 

 

Keywords: Accord, Discord, Interpersonal Behavior, Perception and Teacher. 
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Introduction 

In order to communicate meaningfully with each other and learn 

sufficiently, establishing dependable relationship between teachers and students is 

paramount important. Particularly, in EFL settings where the learning of English 

language takes place in the classrooms with no much outside environmental 

support, optimal teacher-student interpersonal communication is not optional. At 

the onset, good teacher–student interpersonal relationship is believed to provide a 

favorable classroom environment for students’ engagement in learning activities 

(Wubbels, Creton, & Hooymayers, 1985; Smith, 1998; Brakeman, Sleegers& Fraser, 

2000; Knapp &Antos, 2009; Opdenakker, Den Brok& Bosker, 2011).  Moreover, 

studies pointed out that the way teachers affiliate with students and control 

classroom process are linked with the cognitive and affective development of 

students (Wubbels, Creton, & Hooymayers, 1985; Smith, 1998; Den Brok, 

Brekelmans & Wubbels, 2004; Lourdusamy & Khine, 2005; Akbari &Allvar, 2010). 

 

  It is palpable that classroom interaction is a reciprocal process that the 
behavior of the teachers and students influence each other mutually (Wubbels, 
Creton, & Hooymayers, 1985; Wubbels & Levy, 1993). To acquire balanced view and 
get comprehensive image of teacher interpersonal behavior, both teachers’ 
perception of themselves and students’ perception of the teachers appear to be 
necessary.  

 
  Besides, considering the perceptions of both bodies on teacher 
interpersonal behavior proffer careful and reflective understanding of the teaching-
learning situation in the classrooms (Lourdusamy & Khine, 2005). Furthermore, Bell 
(2005) as in Hidayet (2010) claims that a study that would compare teacher and 
student belief systems would elucidate effective foreign language teaching 
behaviors. To this effect, studies have been conducted on teachers’ interpersonal 
behavior in many parts of the world although most of them concentrate either on 
students’ or teachers’ perceptions alone.   

 
  The communication between teachers and students is determined on how 

cooperative (proximity) they are with each other and the amount of control 
(influence) in the interaction. Accordingly, studies on students’ and teachers’ 
perceptions of influence and proximity dimensions of teacher interpersonal 
behavior indicated that students’ perception of the two dimensions were found to 
be lower than teachers’ perception of their own behaviors (Brekelmans & Wubbels, 
1991; Wubbels & Brekelmans, 1997; Rickards & Fisher, 1998; Den Brok, 2001; 
Brekelmans, Wubbels, &Den Brok, 2002). Nevertheless, few studies revealed that 
there were no significant differences between students’ and teachers’ perceptions 
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of the two dimensions of teacher interpersonal behavior (Wubbels & Levy, 1991; 
Fisher & Rickards, 2000; Ben-Chaim & Zoller, 2001). 

 
 Specific to the sub-dimensions of the interpersonal behavior, studies 
depicted that teachers reported higher ratings of their own leadership, 
helpful/friendly, strict and understanding behaviors as compared to their students. In 
contrast, the same teachers reported lower perceptions of their own uncertain, 
dissatisfied, student freedom and admonishing behaviors than their students 
(Wubbels, Brekelmans & Hooymayers, 1992; Fisher & Rickards, 1999; Rickards & 
Fisher, 2000).  In addition, statistical tests indicated significant differences between 
teachers’ perception of themselves and that of students’ (Lourdusamy & Khine, 
2005). Accordingly, teachers perceived themselves more helpful/friendly, 
understanding, admonishing and strict in their interpersonal behavior than their 
students rating of them. 
 

Few but significant implications can be drawn from studies made above. 
Consequently, most of the studies on students’ and teachers’ perceptions with 
respect to influence and proximity dimensions of teacher interpersonal behavior 
showed that teachers rated themselves more favorably than their students. In other 
words, most studies pinpointed discords between these two bodies on teacher 
interpersonal behavior despite few accords. Specific to the sub-scales, the preceding 
studies disclosed that teachers largely considered themselves more leaders, 
helpful/friendly, strict and understanding in their behaviors than their students’ 
perceptions of them. 

 
Nonetheless, these teachers reported lower perceptions of their own 

uncertain, dissatisfied, student freedom and admonishing behaviors as compared to 
their students’ ratings of them. Thus, teachers inflated their positive interpersonal 
behaviors while deflate their negative behaviors as compared to their students’ 
ratings.  This implies that teachers’ perceptions of their own interpersonal behaviors 
and their students’ rating of them are conflicting with each other.   

 
Studies on the correspondence between teachers’ and students’ 

perceptions of teacher interpersonal behavior are regarded as important for various 
reasons.  At the onset, the accord between teachers and student’s perceptions could 
be an indicator of the teachers’ understanding of their students’ perception of them 
and the consequent changes made on their behavior to optimize the quality of 
teacher–student relationships (Wubbels et al., 1992). In addition, the accord between 
students and teacher’s belief systems signifies the effectiveness of instruction 
(Hidayet, 2010). 

 
 Moreover, accord between the two bodies on teacher interpersonal 

behavior has been argued to enhance students’ learning outcomes (Adderley, 1987; 
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Malinsky, 2001; Zhang, 2006). Conversely, discord is regarded as one of the most 
serious impediments to learning (Brekelmans & Wubbels, 1991; Nunan, 1987 as in 
Hidayet, 2010). Furthermore, it has also been claimed to influence students’ learning 
outcomes negatively (Adderley, 1987; Malinsky, 2001; Zhang, 2006). Finally, discords 
in expectations in classroom teaching are thought as real gaps upon which reflection 
should be made in order to improve teacher-student relationship (Brekelmans & 
Wubbels, 1991; Brown, 2009 as in Hidayet, 2010).  

 
Despite the fact that many studies have been carried out elsewhere on 

teacher interpersonal behavior, to the best of the researcher’s knowledge, no local 
study has been carried out on EFL teachers’ interpersonal behavior in Ethiopia. 
Consequently, English language teachers’ interpersonal behavior from the 
perspectives of teachers and students is still unknown. Moreover, the findings made 
elsewhere may not be applicable to Ethiopian situation as perception and 
communication are sensitive to the perceivers’ cultural background (Grossman, 1995; 
Levy, Wubbels, Brekelmans, & Morganfield, 1997; Rickards & Fisher, 2000). 
Therefore, this study compared English language teachers’ perceptions of themselves 
and their students’ perceptions of them pertaining to teacher interpersonal behavior 
at some selected secondary schools in Ethiopia.  

 
More specifically, the study intended to address the following two specific 

objectives: (1) to examine the accords and discords between students’ and teachers’ 
perceptions of influence and proximity dimensions of teacher interpersonal behavior, 
and (2) to scrutinize the accords and discords between students’ and teachers’ 
perceptions of teacher interpersonal behavior with reference to the eight sub- scales. 
It is hoped that the results of this study may provide English language teachers with 
reflective feedback on how they perceived their behavior vis-a-vis their students’ 
perceptions of them with regards to interpersonal behavior. 

 
 In other words, the result of the study may let teachers to see themselves 

critically and reflect on their own behavior and be aware of the discrepancy between 
their own and their students’ perceptions of them on interpersonal behavior. This 
awareness may provide them with opportunities to improve their interpersonal 
behaviors which in turn affect their students’ cognitive and affective learning. 
Moreover, the finding may provide teacher education institutions with points to 
tackle in the preparation of English language teachers on teachers’ interpersonal 
behavior. Furthermore, this study may instigate others who wish to investigate on 
the same or similar area. 

 

Theoretical Framework  
 
The communication between teachers and students depends on the kinds of 

relationship between them. To characterize the types of communication between 
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them, Leary’s (1957) communication model which had dominance/submission and 
cooperation/opposition dimensions was extended to accommodate eight sub-
dimensions to map teacher-student interpersonal behaviors better (Wubbels, Creton, 
Levy & Hooymayers, 1993). Accordingly, the communication between teachers and 
students is determined on how cooperative (proximity) they are and the level of 
control (influence) in the interaction. The two dimensions principally constitute every 
teacher’s behavior and can be used to subdivide interpersonal behavior in eight 
sectors, each describing different aspects of interpersonal behavior (Wubbels, 
Creton, & Hooymayers, 1985; Wubbels, Creton, Levy & Hooymayers, 1993). The 
sections are labeled as DC, CD, CS, SC, SO, OS, OD and DO according to their positions 
in the coordinate system.  For instance, the two sectors DC and CD are both 
characterized by dominance and cooperation. In the DC sector, however, the 
dominance feature prevails over the cooperation aspect while cooperation takes over 
the dominance aspect in the adjacent sector CD (Creton, Levy & Hooymayers, 1993). 
The eight coded sectors are labeled as leadership, helping/friendly, understanding, 
students’ responsibility/freedom, uncertain, admonishing, dissatisfied, and strict 
behaviors respectively.  

 

 
 

The Wubbels model for teacher interpersonal behavior as in Fisher and 
Rickards (1998)Wubbels, Creton, Levy and Hooymayers (1993) provided a 
description of typical teacher behaviors belonging to each of the eight sectors. 
Accordingly, teachers with leadership (DC) behavior notice what is happening, 
lead, organize, give orders and determine procedure, and structure the classroom 
situation, explain and hold attention.  

 
On the contrary, the uncertain (SO) teachers behave in an uncertain 

manner and keep a low profile, apologize, wait and see how things go in the 
classroom. On the other hand, the strict (DO) teachers keep the reins tight, get the 
class silent, maintain silence, and set rules while teachers who give 
responsibility/freedom (SC) to their students’ offer opportunity for independent 
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work; give freedom and responsibility to the students. Similarly, teachers 
characterized with helpful/friendly (CD) behavior show interest, behave in a 
friendly or considerate manner and inspire confidence and trust their students 
whilst dissatisfied (OS) teachers express dissatisfaction, look unhappy, criticize, 
consider pros and cons, look glum, question and wait for silence. By the same 
token, teachers with understanding (CS) behavior are thought to show confidence 
and understanding and are open with students. Moreover, the teachers listen with 
interest, empathize, accept apologies, look for ways to settle differences and be 
patient. As opposed to this, teachers in admonishing (OD) sector get angry, express 
irritation and anger, forbid and punish. It has been discussed that classroom 
interaction is a reciprocal process that the behaviors of the teachers and students 
influence each other mutually (Wubbels, Creton, & Hooymayers, 1985; Wubbels & 
Levy, 1993). 

 
Thus, to acquire balanced view and observe the comprehensive image of 

teacher interpersonal behavior, both teachers’ perception of themselves and 
students’ perception of their teachers appear to be necessary. Besides, considering 
the perceptions of both bodies on teacher interpersonal behavior would provide 
reflective understanding of the teaching-learning situation in the classrooms 
(Lourdusamy & Khine, 2005). Furthermore, Bell (2005) as in Hidayet (2010) claims 
that a study that would compare teachers’ and students’ belief systems would 
elucidate effective foreign language teaching behaviors. To this effect, both 
teachers’ and students’ perception of teacher interpersonal were considered in the 
study; and hence teacher interpersonal behavior of Wubbels, Creton and Levy & 
Hooymayers (1993) model was adopted. 

 

Methodology 
  

The purpose of this study was to compare English language teachers’ 
perceptions of themselves with their students’ perceptions of them pertaining to 
teacher interpersonal behavior in some selected secondary schools in Ethiopia. To 
this effect, cross-sectional descriptive survey design was adopted as it enables to 
collect data from large sample, compare and describe groups with regard to their 
beliefs, opinions, or practices (Creswell, 2002).  
 

Participants  
  

Participants of this study were English language teachers and their students 
at four Secondary schools in Arba Minch and surrounding districts of south regional 
state, Ethiopia. The schools selected for the study were found in Arba Minch, 
Gumayede, Konso and Gidoletowns. All available English language teachers who were 
teaching in grades 9-12 in the four schools listed above in 2016 academic year were 
considered in the study due to the fact that survey study requires large sample. 



 
                                    Abate Demissie  

                                                                                                       7 

 

Accordingly, 48 English language teachers took part in the study. Corresponding to 
the sample teachers, 10% of the students were selected on stratified random 
sampling technique taking grade as strata. Accordingly, 440 students took part in the 
study though only 420 responded properly to the questionnaire. 

 
Data Collection Instruments 

 
In order to gather data from both students and teachers on their 

perceptions of teacher interpersonal behavior, student and teacher versions of 
Questionnaire on Teacher Interaction QTI (Wubbels et al., 1993) were adopted.  This 
questionnaire consisted of 48 items. The items were divided into two major 
dimensions - influence and proximity and eight sub-scales that conformed to the 
sectors of the model. The eight domains were: leadership, understanding, 
helpful/friendly, dissatisfied, admonishing, strict, uncertain, and 
student/responsibility/freedom. Each domain had six items to be responded on a 
five-point scale (1-5) with the extreme alternatives of Never-Always.  

 
The QTI has been shown to be a valid and reliable instrument (Wubbels et 

al., 1993; Den Brok, 2001; Den Brok, Wubbels & Rodriguez, 2003). These scholars 
reported that the internal consistency reliabilities for QTI scales range from 0.76 to 
0.84. Moreover, it has been proved to be valid for mapping teachers’ interpersonal 
behaviors that are transferable to different cultural settings (Wubbels et al., 1993; 
Opdenakker, Den Brok& Bosker, 2011). 

 
 However, in order to let the students, fill the questionnaires easily, the 

English version of student questionnaire was translated into Amharic by translation 
experts. Furthermore, the translation was checked by two Amharic instructors to 
ensure that each item retained its original meaning. Scale scores were scored on the 
basis of eight sectors and two summarized dimensions of Influence (DS) and 
Proximity (CO). The Dominance/Submission (DS) dimension is primarily comprised of 
behaviors in the sectors closest to the DS axis - strict, leadership, uncertainty and 
student responsibility/freedom. The sectors that mostly make up the 
Cooperation/Opposition (CO) dimension are helpful/friendly, understanding, 
dissatisfied and admonishing.  

 

Data Analysis 
 
The aim of this study was to examine whether there were significant 

differences in the perceptions of teachers and students on the different aspects of 
teacher interpersonal behavior. To this effect, data analysis was carried out on the 
basis of dimension scores using the individual participants’ perception mean scores 
as the unit of analysis. To address each specific objective, independent sample t-test 
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was employed at (p<0.05) level of significance. However, it should be noted that 
skewness and kurtosis of data were checked for normality. In addition, unequal 
variances were assumed throughout the analysis. 

 
Results 

 
This study intended to examine the accords and discords between students’ 

and teachers’ perceptions of influence and proximity dimensions of teacher 
interpersonal behavior. Moreover, it was to scrutinize the accord and discord 
between the two bodies perceptions of teacher interpersonal behavior with 
reference to the eight sub-scales.  The tables below depict these two issues. 

Table 1: Comparison between teachers’ perceptions of themselves and students’ 
perceptions of their teachers on teacher interpersonal behavior sub-scales 

 
Teacher Behavior Group Mean Std. t-value p 

Leadership Teacher 4.73 0.25 11.54 
 

0.000 

Student 3.97 1.10 

Helpful/Friendly Teacher 4.25 0.17 14.69 0.000 

Student 3.32 1.18 

Understanding Teacher 4.53 0.14 0.21 0.83 

Student 4.53 0. 53 

Student Freedom Teacher 2.17 0.159 -9.95 0.000 

Student 2.87 1.36 

Uncertain Teacher 1.81 0.20 5.07 0.000 

Student 2.20 1.42 

Dissatisfied Teacher 1.44 0.16 -8.5 0.000 

Student 1.86 0.90 

Strict Teacher 4.03 0.20 17.83 0.000 

Student 3.04 0.96 

Admonishing Teacher 2.21 0.16 -5.36 0.000 

Student 2.56 1.25 
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Table 1 above shows statistically significant differences between English 
language teachers’ perceptions of themselves and their students’ perceptions 
them with regards to the sub-scales of teacher interpersonal behavior except for 
understanding one. Accordingly, teachers rated themselves significantly higher 
than their students’ rating of them for leadership, helpful/friendly and strict 
behaviors. Divergently, the teachers rated themselves considerably lower than 
their students’ rating of them for uncertain, student freedom, dissatisfied and 
admonishing sub-scales. Nevertheless, there was no difference between teachers’ 
perceptions of themselves and that of the students’ views of the teachers on 
understanding sub-scale of teacher interpersonal behavior. 
 

Table 2: Comparison between teachers’ perceptions of themselves and 
students’ perceptions of their teachers on influence and proximity 

dimensions 
 

 
The second issue was to examine the accords and discords between 

students’ and teachers’ perceptions of influence and proximity dimensions 
of teacher interpersonal behavior. As shown in table 2 above, significant 
differences were found between teachers and students with regards to both 
influence and proximity dimensions of interpersonal behavior. In other words, 
teachers rated themselves significantly higher in amount of control and affiliation 
they had with their students than their students’ perceptions of them. 

 
 

Discussions 
 
Concerning the differences between English language teachers’ 

perceptions of themselves and their students’ perceptions of the teachers with 
regards to the sub-scales of teacher interpersonal behavior, the results revealed 
discords between the two bodies in all sub-scales except for understanding one. 
Accordingly, teachers rated themselves considerably higher than their students for 
leadership, helpful/ friendly and strict sub-scales.  

 
Conversely, the study indicated that the teachers rated themselves 

significantly lower than their students’ perceptions of them for uncertain, student 

Dimension Group Mean Std. t-value p 

 Influence (DS) Teacher 
Student 

1.30 
0.36 

0.11 
0.31 

42.56 0.000 

 Proximity (CO) Teacher 
Student 

1.54 
1.26 

0.080 
0.57 

9.22 0.000 
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freedom, dissatisfied and admonishing behaviors. Studies disclosed that the earlier 
sub-scales were found positively related to students’ achievement while the later 
sub-scales were negatively related to cognitive development of students (Wubbels 
& Levy, 1993; Rickards & Fisher, 1996; Smith, 1998; Fraser, Aldridge & 
Soerjaningsih, 2001). Nevertheless, accord was found between the two bodies for 
understanding behavior which implies that both bodies agreed that teachers 
exhibited understanding behavior- confidence, understanding and openness with 
students. It seems apparent to conclude that there were significant discords in 
how English language   teachers see themselves with the way students viewed 
them except for understanding behavior.  

 
This implies that teachers viewed themselves favorably high for positive 

behaviors and low for negative ones as compared to their students’ perceptions of 
them for most of the interpersonal behaviors. This finding is more or less 
consonant with other works which portrayed teachers’ inflated rating of their 
behavior as compared to their students (Den Brok, Levy, Rodriguez & Wubbels, 
2001; Lourdusamy & Khine, 2005). 

 
The second aspect of the study was to see students’ and teachers’ 

perceptions of influence and proximity dimensions of teacher interpersonal 
behavior. Influence (dominance–submission) dimension designates the degree of 
dominance or control displayed by the teacher or students, while proximity 
(cooperation–opposition) describes the level of cooperation/connectedness 
between teachers and students in the process of communication (Wubbels et al., 
1992; Den Brok, Levy, Rodriguez & Wubbels, 2001).  

 
Accordingly, the result indicated significant differences between the two 

bodies with regards to both influence and proximity dimensions of interpersonal 
behavior. In other words, teachers rated themselves significantly higher in the 
amount of control and affiliation/connectedness than their student’ perceptions of 
them in the process of communication. This finding is harmonious with some 
previous studies which indicated teachers’ higher rating of themselves than the 
students’ perceptions of them on these two dimensions (Rickards & Fisher, 1998; 
Den Brok, 2001; Van Oord &Den Brok, 2004). 

 
Though there could be various reasons for differences between the two 

bodies in the ratings of teacher interpersonal behavior, one possible reason could 
emanate from teachers’ failure to see themselves to reflect accurately on their 
behaviors (Dunning, Johnson, Erlanger & Kruger, 2003). Furthermore, other 
potential variables such as gender, ethnic background/culture, age of students and 
teachers and experiences of teachers could bring differences to the perceptions of 
teacher interpersonal behavior (Fisher & Rickards, 1997; Levy, Wubbels, 



 
                                    Abate Demissie  

                                                                                                       11 

 

Brekelmans & Morganfield, 1997; Den Brok, Fisher & Rickards, 2004; Den Brok, 
Bergen &Brekelmans, 2004). 
 

Conclusion 
  

This study found significant discords between how English language 
teachers perceived themselves and the way students viewed them except for 
understanding behavior. Therefore, teachers viewed themselves favorably high for 
some behaviors (leadership, helpful/friendly and strict) and low for other 
behaviors (uncertain, student freedom, dissatisfied and admonishing) as compared 
to their students’ perceptions of them. This implies that teachers argued they 
demonstrated leadership, helpful/friendly and strict behaviors while their students 
claimed their teachers displayed uncertain, student freedom, dissatisfied and 
admonishing behaviors.  
 

However, the two bodies agreed teachers exhibited understanding 
behavior. Concerning the two dimensions, teachers notably felt they had high 
amount of control and affiliation/ connectedness in the process of communication 
in contrast to their students’ perceptions of them. In summing up, it seems evident 
to conclude that there were discords between the two bodies almost in all 
behaviors except for understanding one. In addition, teachers felt that they had 
more affiliation/ connectedness with students and in control of the classes in the 
process of communication in contrast to their students’ perceptions of them.  

 
 This implies that teachers did not make critical reflections of themselves 

on their interpersonal behaviors. Consequently, English language teachers should 
take the issues of discords as potential impediments of teaching-learning up on 
which they should see themselves critically to improve their interpersonal 
behaviors (Brekelmans & Wubbels, 1991; Bergen, 1999; Brown, 2009 as in Hidayet, 
2010). By the same token, teacher education institutions should take the 
interpersonal behavior as essential point and consider it in their curricula. 

 
This study has some limitations to mention. The sample size of this study 

was small and was limited to English language teachers and students in four 
secondary and preparatory schools in Ethiopia. To this effect, it is difficult to make 
generalizations. In addition, only questionnaires to both teachers and students 
were used to elicit teacher interpersonal behavior. Qualitative data like interviews 
with teachers and students, which might have come up with in-depth behaviors of 
teachers, were not used.  
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India is the world leader in milk production and the Indian dairy 

industry stands at a mammoth size. The Indian dairy industry 

presently contributes about 15 % to the total milk production of the 

world. The laurels of this position emanate from a huge base of 

around 11 million farmers organized into about 1 lakh Village Dairy 

Cooperative Societies. The Indian dairy market is currently growing 

at an annual growth rate of 7% at current prices. In today’s context, 

a demand supply gap has become imminent in the dairy industry 

because of the dynamic demographic pattern, changing food 

consumption habits and the rapid urbanization of rural India. In this 

backdrop it is inevitable one to analyse the customer’s perception 

on marketing of MILMA products. The present study is a humble 

attempt in this direction. 

 

Keywords: Market, Customer, Concentration, Milk and Union. 

 
Kerala Co-operative Milk Marketing Federation (KCMMF) popularly known 

as MILMA was established in April 1980, for the successful implementation of 

operation flood project in Kerala under the control of National Dairy Development 

Board (NDDB). NDDB launched this operation flood project in 1970 which was 

based on Anand pattern which lead to a success of Amul Co-operative in Anand,  

 
Volume 13, Issue 1, January 2025 
International Journal of Perspectives in Education (IJPE) 
A Multi-disciplinary Biannual Journal 
 ISSN 2456-3412 

  



  
Customer’s Perception on Marketing of MILMA Products 

                                                             17 

 

Introduction 
 

Kaira district, Gujarat. The objective of this project was to build Anand 
pattern model milk co-operative societies (APCOS) in all villages that are capable to 
produce milk. Anand pattern is a three-tier structure which includes: - 

 

• Primary Milk Co-Operative Societies. 

• District Milk Producers Union and 

• State Federation 
 

Kerala was included in the second phase of operation flood (1980-1987). 
NDDB under Dr. Varghese Kurian's guidance setup KCMMF in April, 1980 as a part 
of operation flood programme II in Kerala and the head office was established in 
Thiruvananthapuram. KCMMF was registered under the Co-operative Societies Act 
on 21-02-1980. NDDB has been the funding agent for the operation flood projects 
in Kerala. The mission of KCMMF is “farmers prosperity through customer 
satisfaction”. Which include the activities of collecting the surplus milk from rural 
and marketing it in semi urban and urban areas. 

 
 

TRCMPU  
 

The Thiruvananthapuram Regional Co-operative Milk Producer's Union was 
established in the year 1985 as part of the implementation of the Flood 
Programme in the State of Kerala.  This union covers the southern region of Kerala. 
The area of operation of the union covers the districts of Thiruvananthapuram, 
Kollam, Pathanamthitta, and Alappuzha. 

 
 

Objectives of the study 
 

The present study is undertaken with the objective of examining the 
opinion of customer towards marketing of dairy products. 

Methodology  
 
 The study is mainly based on primary data. However secondary data were 
also made use of for the purpose of providing background information to the 
study. The primary data are collected from customers with the help of interview 
schedule. The secondary data were collected from the records and annual reports 
of TRCMPU and Articles, Newspapers and books related to the area of study.  

 
Sampling Frame  
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 Data were collected from Customers, wholesalers and retailers of the 
TRCMPU. Since the number of Customers of the TRCMPU is not known, the sample 
sizes of customer have been fixed at 200 and these customers are selected on the 
basis of convenient sampling method 
 
 The respondents opinion was obtained on the usage of MILMA products, 
the number of since it is being used, awareness of other branded products, 
reasons for using MILMA products, their level of satisfaction with the brand image 
of milk, butter, ghee and curd, their level of satisfaction with the factors like 
quality, concentration, price and flavour with respect to milk, butter, ghee, curd, 
their opinion about the availability of MILMA products, opinion on their ranking of 
the products milk, butter, ghee and curd with respect to attributes like taste, 
flavour, quality, thickness and packing; the important factors considered while 
buying MILMA products, opinion on the overall performance of MILMA products, 
source of information about the product, opinion on the effect of advertisement in 
creating image of the products, their level of importance with respect to the most 
effective media of advertising and opinion on the service of MILMA staffs. 

 
 

Data Analysis  
 The analytical results are presented in the following sections. 
 
1. Number of years usage of MILMA Products 
 

The respondent's opinion was obtained regarding the number of years of 
usage of MILMA products. In this respect 9 per cent of the respondents have 
opinioned that they are using MILMA for a period of less than one year; 32 per 
cent of the respondents are using MILMA products for a period of in between 1-5 
years and 59 per cent are using the products for more than 5 years. This clearly 
shows that majority of the respondents are using the MILMA products more than 5 
years. This further indicates that the respondents are using the same brand for the 
5 years. The following Table depicts the respondent's opinion regarding the same.               
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Table - 1 
Number of years Usage of MILMA Products 

 

Opinion Frequency Frequency in % 

Less than 1 yr 18 9 

1 – 5 yrs 64 32 

More than 5 yrs 118 59 

Total 200 100 

Source: Survey Data 
 
2. Awareness of branded products other than MILMA  
 

Regarding the awareness of the other branded products of MILMA, the 
respondents’ opinion shows that 85 per cent of them are aware about various 
branded products other than MILMA while 15 per cent of the respondents opined 
that they are not aware of the other branded products. This shows that majority of 
the respondents in the sample are aware of other branded products. The following 
Table 2 shows the awareness of branded products other than MILMA. 

Table - 2 
Awareness of branded products other than MILMA 

 

Opinion Frequency Frequency in % 

Yes 170 85 

No 30 15 

Total 200 100 

Source: Survey Data 
 
3.  Reasons for using MILMA products 
 

The respondent's opinion was obtained regarding the reasons for using 
MILMA products. Here the variable selected for evaluating reasons for using 
MILMA products are good quality, price competitive, good flavour/taste and 
available everywhere. In this regard, out of 170 respondents (4 per cent) of them 
are using MILMA products considering its good quality; 30 per cent of them 
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considering the price factor; 8 per cent considers good flavour/taste while rest of 
them are using MILMA products due to its availability in everywhere. From the 
above analysis it is clear that majority of the respondents are using MILMA 
products considering the fact that which is available everywhere. This further pin 
points that the availability of MILMA products everywhere is the reason behind its 
preference over the other products. The following Table 3 brings out the views of 
the respondent's regarding the reasons for using MILMA products.    
 

Table - 3 
Reasons for using MILMA products 

 

Reasons Frequency Frequency in % 

Good quality 7 4 

Competitive price 51 30 

Good flavour/taste 14 8 

Available every where 98 58 

Total 170 100 

Source: Survey Data 
 

4. Level of satisfaction with the brand image of MILMA products 
 

Brand image of the product is an important criterion for improving sales 
and for enhancing the satisfaction of consumers. The opinion of customers in this 
regard is presented in the Table 4 The respondent's level of satisfaction on the 
brand image of MILMA products – milk, butter, ghee and curd shows that majority 
of the respondents are partly satisfied (92) with milk; in the case of butter majority 
of the respondents are satisfied (104); in the case of ghee and curd majority of the 
of the respondents are partly satisfied (106) and (108). From the above analysis it 
is clear that the respondents are partly satisfied with the brand image with respect 
to milk, ghee and curd and they are satisfied with respect to butter. This further 
indicates that the consumers are satisfied with the brand image of butter and 
partly satisfied with milk, ghee and curd.    

Table - 4 
Level of satisfaction with the brand image of MILMA products 

 

Products HS S PS DS 
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Milk 10 88 92 10 

Butter 18 104 70 8 

Ghee 8 80 106 6 

Curd 14 66 108 12 

HS – Highly Satisfied; S – Satisfied; PS – Partly Satisfied; DS – Dissatisfied; 
Source: Survey Data 

 
5. Level of satisfaction with the quality of MILMA products 

The respondent's level of satisfaction on the quality of MILMA products – 
milk, butter, ghee and curd shows that with respect to milk, butter and ghee 
majority of the respondents are partly satisfied and in the case of curd majority of 
the of the respondents are satisfied. From the above analysis it is clear that the 
consumers are partly satisfied with the quality of milk, butter and ghee and 
satisfied with the quality of curd.  

 
Table - 5 

Level of satisfaction with the quality of MILMA products 
 

 
Products 

HS S PS DS 

Milk 4 44 136 16 

Butter 20 76 100 4 

Ghee 16 78 98 8 

Curd 
56 116 24 4 

HS – Highly Satisfied; S – Satisfied; PS – Partly Satisfied; DS – Dissatisfied; 
            Source: Survey Data 
 
6. Level of satisfaction with the price of MILMA products 
 

The respondent's level of satisfaction with the price of MILMA products is 
depicted in the Table 6. The opinion of consumers in this regard shows that in 
respect of milk, majority of the respondents are partly satisfied with price; in the 
case of butter, ghee and curd majority of the respondents are satisfied. From the 
above analysis it is clear that the respondents are partly satisfied with price of milk 
and are satisfied with the price of butter, ghee and curd.  

 
Table - 6 
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                         Level of satisfaction with the price of MILMA products 
 

 Products  HS S PS DS 

Milk  12 60 118 10 

Butter 22 116 56 6 

Ghee 28 122 42 8 

Curd 32 128 36 4 

HS – Highly Satisfied; S – Satisfied; PS – Partly Satisfied; DS – Dissatisfied 
Source: Survey Data 

 
7. Opinion on the overall performance of the MILMA products 
 

The respondent's opinion was obtained about the overall performance of 
the MILMA products. In this respect, 7 per cent of the respondents’ have the 
opined that the overall performance of MILMA products are very good; 38 per cent 
have the opinion that the performance is good; 26 per cent of respondents 
opinioned that the overall performance is average; 12 per cent of respondents 
opinioned that the overall performance is poor and 3 per cent of them have the 
view that the overall performance is very poor. This clearly shows that majority of 
the respondents in the sample have the opinion that the overall performance of 
MILMA products are average only. This further indicates that the consumers are 
just satisfied with the overall performance of MILMA products. The following Table 
7 depicts the respondent's opinion on the overall performance of MILMA products.    
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Table - 7 
Opinion on the overall performance of the MILMA products 

 

Opinion Frequency Frequency in % 

Very good 14 7 

Good 52 26 

Average 104 52 

Poor 24 12 

Very Poor 6 3 

Total 200 100 

Source: -Survey Data 
 

Statistical Tests 
 
Annova Table Test 

To find the relationship between the level of satisfaction and the quality of 
MILMA products using ANOVA Table. 
 

Table - 8 
Level of satisfaction with the quality of MILMA products 

 

Products HS S PS DS Total 

Milk 4 44 136 16 200 

Butter 20 76 100 4 200 

Ghee 16 78 98 8 200 

Curd 56 116 24 4 200 

HS – Highly Satisfied; S – Satisfied; PS – Partly Satisfied; DS – Dissatisfied 
Null Hypothesis: The consumers’’ level of satisfaction remains the same with the 

quality of MILMA products 
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Table - 9 
ANOVA Results 

Sources of Variation Sum of squares 
Degrees of 
Freedom 

Mean square 
S 

Between the samples 
19,565 3 6,522 (S1)2 

Within the samples  
10523 12 877 (S2)2 

Total  
30,088 15  

 

 
Table - 10 

ANOVA Results 
 

Degree of 
freedom 

Significance level Calculated value Table value 

15 5 7.44 3.49 

 
Here the Table value of ‘F’ at 5% level of significance at Degrees of Freedom (3; 12) 
is 3.49.  Thus, the calculated value of ‘F’ is greater than the Table value, therefore 
the null hypothesis is rejected. Hence the consumers’ level of satisfaction changes 
with the quality of different products of MILMA like Milk, Butter, Ghee and Curd.  
 

LLiikkeerrtt’’ss  SSccoorree    

  

Likert’s Score =  Total weighted score 

Total number of respondents 

 

=  644 

200 

 
  = 3.22 
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Table - 11 
Opinion on the overall performance of the MILMA products 

 

Opinion 
No. of 

Respondents 

Weightage given 

Weighted Score 

Very good 14 05 70 

Good 52 04 208 

Average 104 03 312 

Poor 24 02 48 

Very Poor 6 01 06 

Total 200 15 644 

Source: Survey Data 

  
The Likert’s score of 3.22 is above the weighted average score of 3, 

which indicates that, the overall performance of the MILMA products are average; 
i.e. the products are satisfactory. 

    
 

 
 
Findings 

 
The major findings of the present study are presented in the following 

sections. 

• Majority of the respondents are using the MILMA products for more than 
5 years. 

• The majority of the respondents are aware of other branded products 
other than MILMA. Most of the Respondents are using MILMA products 
considering the fact that it is available everywhere. 

• Majority of the consumers are opined that they are satisfied with the 
brand image of butter and partly satisfied with milk, ghee and curd 

• Most of the consumers are partly satisfied with the quality of milk, butter 
and ghee and satisfied with the quality of curd. The ANNOVA Table Test 
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shows that the consumers’ level of satisfaction changes with the quality 
different products of MILMA like Milk, Butter, Ghee and Curd 

• With respect to price, the majorities of the consumers are partly satisfied 
with milk and satisfied with butter, ghee and curd. 

• Majority of the consumers are just satisfied with the overall performance 
of MILMA products and this is also confirmed by Likert’s Score. 
 

 
Conclusion 

The objective of the company is to transform the dreams of the consumers 
into reality. This necessitates a sound product strategy, which simplifies the 
process of generating the impulse for buying. The various product offered to target 
market should satisfy the consumer in the mounting competition in and around, it 
is essential that the company should adopt a product strategy which suit the need, 
preference, habit, attitude, taste and flavour of the potential consumers. At the 
outset it is essential that the product management process should be managed 
properly, so that the pruning and adding operations can be optimised. 
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Everything comes to us that belong to us if we create the capacity 
to receive it. -Rabindranath Tagore. In the present scenario, 
bringing joy to learning process is indeed essential for creating an 
active community of student, through which it’s easier to improve 
learning process successfully and also achieve a much higher order 
of school satisfaction and societal happiness.  Joyful learning is 
possible when it depends and related with pleasing life situation. It 
boosts up with the student’s level of confidence, creating interest, 
meaning, love, value, creativity, appreciation, fun etc. These are 
altogether developing the student’s pursuit of excellence. A joyful 
classroom is an active, bright, and cheerful place of learning. 
UNICEF has collaborated with central and state governments and 
NGOs to support joyful learning. Suggestopedia, the suitable 
methods of “humanistic approaches” developed in 1970 by 
Bulgarian educator   Lozanow. This paper focuses on how to deal 
with the relation between mental potential and learning effectively 
through suggestopedia, especially in the language teaching of 
inclusive and exclusive classrooms situation. 
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Introduction 
 
Suggestopedia is a teaching method which focuses on how to deal with the 

relationship and between mental potential and teaching efficacy.  The particular 
features and special theories implicated in this practice in language teaching area 
deeply. Suggestopedia is a more favourable method of teaching not only in the 
general classroom but also the inclusive classroom situation. In this technique of 
teaching that awakes or alerts the state of mind through some useful suggestions 
and unusual presentation styles to boost up learning. Suggestopedia and its 
application to the education of students with learning disabilities are highly 
admired. Suggestopedia enhances children with learning disability become aware 
of the fact or situation that they can learn. For learning need not to be frustrating 
or need not be worrying or causing annoyance by excessive difficulty. They can be 
aided to develop their full potential. 
  

Suggestopedia is based on the premise that many students do not learn 
effectively because of variety of psychological barriers.  These include previous 
unsuccessful learning experiences, fear of failure, and feeling of inadequacy, 
tension and inferiority complex. As a result of such causes, they do not use full 
mental power that they have and the amount of capacity that they use is not more 
than five to ten percent of full capacity.   

 
In order to make better use of mental reserves, the limitations, there it 

needs to be desuggested.  The aim of the method therefore is to promote positive 
emotions in the learners to stimulate the imaginations and to create optimum 
conditions for learning different techniques such as relaxations, visualization and 
the use of poetry, art work, song etc.   The more consecrates may think that it is a 
little far-fetch, but similar learner centered and multisensory techniques are 
already used in the treatment of dyslexia and management causes.  Suggestopedia 
method of teaching is friendlier and more suitable to the inclusive situation.  It can 
be helpful to the slow learners too. 
 

 
Inclusive Classroom and Suggestopedia Method 
 

An inclusive class room is a general education class room in which students 
with and without disabilities learns together. It is essentially the opposite of special 
education classroom, where students with disabilities learning with only other 
students with disabilities.  Inclusion secures opportunities to learn alongside their 
non-disabled peers in general education classroom.  UNESCO (2017), rules a guide 
for ensuring inclusion and equity in educational system. Inclusive pedagogy is 
focused on including all students together and build a class room community 
where every child is valued (e-learning.tki.org.nz>teaching.) 
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Inclusive teaching strategies refer to any number of teaching approaches 

that address the needs of students with a variety of backgrounds, learning styles, 
and abilities. These strategies contribute to an overall inclusive learning 
environment, in which students feel equally valued. “Even though some of us 
might wish to conceptualize our classrooms as culturally neutral or might choose 
to ignore the cultural dimensions, students cannot check their sociocultural 
identities at the door, nor can they instantly transcend their current level of 
development. Therefore, it is important that the pedagogical strategies, we employ 
in the classroom reflect an understanding of social identity and development, so 
that we can anticipate the tensions that might occur in the classroom and be 
proactive about them” (Ambrose et. al., 2010).   
 

Children with dyslexia, the reading disability find difficulties for existing in 
the present-day classroom situation. Most particularly suggestopedia method 
enhances the students of learning disabilities like dyslexia and can improve their 
language learning through the features of suggestopedia as yoga relaxation, 
imagery, background music etc.  These all work as psychotherapy.  There is a 
greater number of students that is one in 10 students affected by these reading 
difficulty problems.  Dyslexia is a type of specific learning disabilities.  It is a neuron 
developmental disorder that affects the brains ability to receive process, store and 
respond to information (Peterson@pennington.2012). The severity varies with 
each individual (Pennington, 2012).  Children with dyslexia have problems in 
recognizing alphabets, reading accurately and fluently as well as spelling despite 
adequate instruction, normal intelligence and intact sensory abilities (Shaywits, 
2003). 
 
 

The Nature of the Disability 
 

The most common definition for dyslexia used today comes from The 
Research Group on Developmental Dyslexia of the World Federation of Neurology. 
Their definition, written in 1996, states that dyslexia is, “a disorder manifested by 
difficulty in learning to read despite conventional instruction, adequate intelligence 
and sociocultural opportunity. It depends on fundamental cognitive disabilities, 
which are frequently constitutional in origin” (Ott, 1997).  In the same year as the 
above-mentioned definition was published, the British Dyslexia Association 
released the following definition of dyslexia. It includes many of the main ideas 
mentioned in the earlier definition but has more specifically detailed the 
difficulties dyslexics may have. For the purposes of this study, dyslexia will be 
defined as:  complex neurological condition which is constitutional in origin. The 
symptoms may affect many areas of learning and function, and may be described 
as a specific difficulty in reading, spelling and written language. One or more of 
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these areas may be affected. Numeracy, notational skills, motor function and 
organizational skills may also be involved. However, it is particularly related to 
mastering written language, although oral language may be affected to some 
degree. (Ott,1997).   
 

As discussed earlier, dyslexia are a language processing disability, that is to 
say those who have dyslexia have a weakness in one or more areas of language 
such as decoding, encoding, phonological awareness, word retrieval and syntax. To 
be successful within a FL it, “requires the use of precisely those language skills in 
which dyslexics are weak in their first language” (Arries 1999). Dr. Kenneth 
Dinklage, researcher within the field of learning disabilities and second language 
learning, believes that dyslexics, due to their disability can only, “make stumbling 
attempts at gaining proficiency with a second language” (Ott, 1997).  

 
This being much due to the language processing problems they had within 

their first or native language. Professor Peter Skehan and Dr. Bernard Spolsky, 
along with studies by Dinklage, have found that there is a connection between 
foreign language difficulties and difficulties within one’s native language. “Skehan 
believes that second or foreign language learning is the equivalent for the first 
language learning faculty and children who develop faster in their first language 
also score higher on foreign language aptitude tests” (Nijakowska, 20100). It can 
then be said that those children who develop slower within their first language, as 
found with dyslexic students, will have problems when learning a foreign language.   

 
 Other studies within the field of foreign language learning and learning 

disabilities have shown that if one has language problems in their native language, 
these problems will be carried over to the foreign language leading to an inability 
to learn a new language fully. This phenomenon is called the Linguistic Coding 
Differences Hypothesis (LCDH) by Sparks and Ganschow. LCDH has also shown that 
poor phonological awareness or phonological-orthographic processing, the ability 
to see the connection between how letters sound and how they are written, is 
often times the reason behind a dyslexic’s inability to learn a foreign language. 
According to the hypothesis, even subtle language processing difficulties will, 
“resurface when learning a foreign language”.  This can explain why even students 
who have “overcome” (Schneider 2009), their dyslexia through the use of learning 
strategies may have to re-learn these skills as they embark on learning a foreign 
language. 

Necessity for Prowess of Reading 
 

Reading skills are like building blocks.  To learn to read well, children need 
the block of knowing the sounds of letters and the blocks of knowing the meaning 
of words (vocabulary) and group of words. To build the foundation of reading, 
children need effective reading instruction. For children, with language-based 
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learning disabilities, learning to read is especially difficult because they have 
harder time with sounds of letters and words than peers. These, slowly grow as the 
inferiority complex in them through which the children fail to cope up with non-
disabled students; most importantly it affects the academic achievements of the 
students.  
 

The students acquired with psychological barriers like fear of failure, 
feeling of inadequacy, tension, and so on. To make the students come out from all 
such mental reserves or blocks, Desuggestopedia works on. Thus, the aim of the 
suggestopedia method is to promote positive emotions to the learner; to simulate 
the imagination and create the optimum condition for learning run through 
relaxation, visualization and the use of poetry, art work and back ground music etc. 
Jonathan F. Arries, from the Department of Modern Languages and Literatures 
College of William and Mary Williamsburg, outlines in his article “Learning 
Disabilities and Foreign Languages:  

 
A Curriculum Approach to the Design of Inclusive Courses” some commonly 

known theories and methods used when working with dyslexic students. The 
theories are many and just which one is the most successful is difficult to say. 
Some believe that dyslexic students work best by combining language studies with 
physical movement, music or art as seen in the Suggestopedia approach or the 
Total Physical Response (TPR) as approach by Dr. James J. Asher. Others feel that 
by using a “whole language” approach with dyslexic students, they are not given 
the needed instruction explaining the phonetics and grammar of the FL. A. 
Mabbott, professor within second language acquisition, felt it was imperative to 
not focus so much attention on the grammar of a language but to instead use a, 
“communicative approach” (Arries, 1999), where the dyslexic student was asked to 
practice for speaking more than writing or reading. This theory is based on Krashen 
and Terrell’s earlier studies on language acquisition where it is believed that, “an 
ambitious grammar-based syllabus may actually impede acquisition” (Aries 1999). 
Acquisition in this case being distinct from learning since it is based more on the 
subconscious acquiring of language than the conscious process of learning 
grammatical rules.  

Principles of Suggestopedia 
 
Being one of the humanistic approaches, Suggestopedia is a specific 

learning method derived from, which Lozanov describes as a 
“...science...concerned with the systematic study of the non-rational and/or no 
conscious influences” that human beings are constantly responding to (Stevick, 
1976). Concerning the effect of Suggestopedia, Lozanov declares that 
memorization in learning through Suggestopedia would be accelerated by up to 25 
times over that in conventional learning methods. In Lozanov’s view, the reason for 
pupil’s inefficiency is due to some psychological barriers of learning such as the 
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fear of being unable to perform, the feeling of in adequacy, or stress should be 
removed, or it would be the reason for the student’s failure, as a result of the fact 
that the students do not use the full mental power that they have and the amount 
of capacity that they are using is not more than five to ten percent of their full 
capacity. In order to make better use of our mental reserves, the limitations are 
needed to be “desuggested” (Lasen, 1986). 
 

According to Krashen, in second language acquisition, the only way to 
acquire is to provide comprehensible input. However, “language acquirers may 
have a mental block that prevents input from reaching the Language Acquisition 
Device. An important part of language teaching involves lowering or weakening 
this block, termed the” (Krashen, 1989s). In this sense, Suggestopedia is just such a 
teaching method that intends to lower Affective Filter to help learners obtain 
comprehensible input. Psychologically speaking, Suggestopedia relates a range of 
theories that intend to describe how attentiveness is manipulated to optimize 
learning and recall.  

 
Within different mental states from sleeping state to anxious state of mind, 

Lozanov believes that most learning takes place in a relaxed but focused state. This 
state might be called aware-alert state, and it is claimed that this will lead to 
“super learning” (Brown 1994). Lozanov acknowledges ties in tradition to yoga and 
Soviet psychology. From raja-yoga, Lozanov has borrowed and modified techniques 
for altering stages of consciousness and concentration, and the use of rhythmic 
breathing. From Soviet psychology, he has taken the notion that all students can 
be taught a given subject matter at the same level of skill (Richards & Rogers, 
1998). 

 
How does Suggestopedia Classroom Differ more from the Traditional 
Classroom? 
 

As a particular teaching method, Suggestopedia provides some valuable 
insights in teaching practice, which are also the advantages of it: 

 

• Suggestopedia classes take place in an informal setting with the students 

sitting in easy chairs around their teacher. 

• On the walls of the classroom are travel posters, and list of vocabulary 

items or grammatical structures. 

• It intended to promote positive feeling towards the students and to 

encourage peripheral or (unconscious) learning. 
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• For the new students one of the first activities will be assume a new 

identity for the duration of the course. The intension here is for students 

to forget their own persona (and the negative emotions which may 

accompany it) and become someone else. This may make them feel less 

in habited. 

• Students are then introduced to a lengthy dialogue which is presented in 

both written and spoken form. Students typically follow the dialogue in 

the target language with the translation, while learning to their teacher. 

She/ he modules his /her voice according to the rhythm and pitch of the 

back-ground music. This first reading flowed by the second concert, 

where it listens again to the eyes closed and the classical music played 

again in the back ground. Students are encouraged to become positive 

and relaxed. Later in the evening and early next day, learner will re-read 

the dialogue to themselves in preparation for the follow-up activities. 

These take the form of dramatic reading, role play and reputation work. 

Students are encouraged to use the new language creatively by games 

and songs.    

 
 

Suggestopedia: Total Physical Response (TPR method)  
 

Memorization is easily possible in this method. It is. It is a good tool for 
building vocabulary.  It can facilitate students with meaning in real context.  It does 
not require a great deal of preparation, so it helps the students immediately 
understand the target language. TPR works well in the inclusive classroom of mixed 
ability and tends to help the learners and achieve fluency faster in learning 
language. It benefits the struggling students and creates positive thinking. Arm 
chairs or easy chairs to be provided for the student are comfortable seating. 
Comfortable light for everything is bright and colorful; a poster, music etc., and 
also the teachers speaks confidently; the teacher leads the class in various 
activities involving he dialogue for example, question and answer, repletion and 
formulations. The teacher should integrate indirect positive suggestion.    
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Conclusion 
 

Suggestopedia is a pedagogical learning system that combines knowledge 
of medicine, psychology and pedagogy. Suggestopedia is a system for efficient 
learning that stimulates simultaneously intellectual activity emotions and physical 
activity emotions and physical conditions of the person in a positive and 
spontaneous way, without stress, strain or fatigue, through mental relaxation and 
by using art. The law of harmony in the universe, which every suggestopedia 
process must be subjected to harmony, is a major in teaching and learning this is a 
great tutorial for short period of time.  

 
The relationship between parts and the whole are in the golden proportion 

in the suggestopedia communication process. Learning ability is improved when 
process of learning cleverly finds the right balance between rhythms, intonations 
and emotional stimuli etc. Classical art and aesthetics are used in suggestopedia as 
particularly effective mediators of non-manipulative communicative suggestion; 
the reason lies in their ability to limit countless non-specific stimuli that nature the 
abundance of peripheral perceptions, imperceptible to consciousness. Thus, 
suggestopedia paved the way for joyful learning atmosphere for the inclusive 
classroom and as being helpful for dyslexic, the reading disabled students friendly 
for acquiring a maximized input, and be used for student’s support must be consist 
of simple and positive that all learning process is joyful and pleasurable. 
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The current study aimed to identify the self-regulated learning and 
academic achievement of secondary school students in learning 
mathematics. The sample of the study consisted of 250 students 
studying in secondary level. Self-Regulated Learning scale (SRL) was 
developed and standardized by the investigator was used to collect 
data.  The marks obtained by the students in Term II Mathematics 
Examination were used as an indicator of academic achievement. 
Data were analyzed by using product moment correlation, t-test 
and ANOVA test. The results of the study revealed that no 
significant difference is revealed between the male and female in 
their self-regulated learning and academic achievement in learning 
mathematics. Self-regulated learning and academic achievement 
are significantly correlated to each other. Significant difference was 
found between mean scores of academic achievements of boys and 
girls of secondary schools. 
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Introduction 
 

In recent years, the concept of SRL has become the focus of applied 
educational studies as an important variable in boosting academic achievement 
and bringing about success.  

 
About three decades back the excellence   in   academic performance was viewed 
in terms of scores alone irrespective of the basic potential. 
 

An under achiever is one whose academic performance falls below the 
normative range in his potential by under achievement we refer to that level of 
attainment, which does not measure up to the potential capabilities of the 
individual. There is a huge concern among the Heads of the institutions, teachers 
and parents that the academic achievement is deteriorating now-a-days. Academic 
achievement is defined as successful completion, through effort, of the acquisition 
of academic content and skills. Achievement is defined as measurable behaviour in 
a standardized series of tests. The tests are usually constructed and standardized 
to measure proficiency in school subjects. The most highly valued method of 
determining whether a successful completion has taken place for a learner is 
quantitative in nature.  

 
Need and Significance of the Study 
 

Self-regulated learning (SLR) is recognized as an important predictor of 
student academic achievement and self-regulated learning emphasizes autonomy 
and control by the individual who monitors, directs and regulates actions toward 
goals, information acquisition, expanding expertise and self-improvement. Self-
regulated learners are successful because they control their learning environment. 
They exert this control by directing and regulating their own actions towards their 
learning goals. The present investigation is to find out the self-regulated learning of 
secondary school students in mathematics and also find out whether there is any 
significant relationship between the self-regulated learning and academic 
achievement of secondary school students in learning mathematics. Hence, the 
investigator plans to study under this topic. 

 
Objectives of the Study 
 

• To study the level of Self-Regulated Learning of Secondary School 
Students in Learning Mathematics with respect to Gender. 
 

• To study the level of Academic Achievement of Secondary School 
Students in Learning Mathematics with respect to Gender. 
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• To find the significant difference in Self-Regulated Learning of Secondary 
School Students in Learning Mathematics with respect to Gender. 
 

• To find the significant difference in Academic Achievement of Secondary 
School Students in Learning Mathematics with respect to Gender. 
 

• To find the significant relationship between Self-Regulated Learning and 
Academic Achievement of Secondary School Students in Learning 
Mathematics. 

 

Hypotheses of the Study 
 

• The level of Self-Regulated Learning of Secondary School Students in 
Learning Mathematics with respect to Gender is average. 
 

• The level of Academic Achievement of Secondary School Students in 
Learning Mathematics with respect to Gender is average. 
 

• There is no significant difference between the Self-Regulated Learning of 
Secondary School Students in Learning Mathematics with respect to 
Gender. 
 

• There is no significant difference between the Academic Achievement of 
Secondary School Students in Learning Mathematics with respect to 
Gender. 
 

• There is no significant relationship between Self-Regulated Learning and 
Academic Achievement of Secondary School Students in Learning 
Mathematics. 

 

 
Method used for the Present Study 

 
Descriptive survey method was used in order to fulfill the objectives. 
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Population and Sample 
 
A sample of 250 students from 11 Secondary Schools of Kanyakumari 

District was selected by using simple random sampling technique. 
 

Tools used 
 

The following tools are used for the present study 
 

• Self-Regulated Learning scale developed and standardized by Mrs. Ajitha 
Kumari was used to study the self-regulated learning of secondary school 
students. 

• The marks obtained by the students in Term II Mathematics Examination 
were used as an indicator of academic achievement. 

 

Analysis of Data 
 
H01: Level of Self-Regulated Learning of Secondary School Students in Learning 

Mathematics with regard to Gender 

 
Table-1 

 
Level of Self-Regulated Learning of Secondary School Students in Learning 
Mathematics with regard to Gender 

Gender 
Low Average High 

N % N % N % 

Male 
29 26.61 66 60.55 14 12.84 

Female 
27 19.15 109 77.30 5 3.55 

 
Table-1 reveals that 26.61% Male and 19.15% Female Secondary School 

Students have low level, 60.55% Male and 77.30% Female Secondary School 
Students have average level and 12.84% Male and 3.55% Female Secondary School 
Students have high level of Self-Regulated Learning with respect to Gender. Hence 
the level of Self-Regulated Learning of Secondary School Students in Learning 
Mathematics with regard to Gender is Average. 
 
H02: Level of Academic Achievement of Secondary School Students in Learning 

Mathematics with regard to Gender 



  
A Study of Self-Regulated Learning   

                                                                   40 

 

 
Table-2 

 
Level of Academic Achievement of Secondary School Students in Learning 
Mathematics with regard to Gender 

Gender 
Low Average High 

N % N % N % 

Male 28 25.69 67 61.47 14 12.84 

Female 17 12.06 97 68.79 27 19.15 

 
Table-2 reveals that 25.69% Male and 12.06% Female Secondary School 

Students have low level, 61.47% Male and 68.79% Female Secondary School 
Students have average level and 12.84% Male and 19.15% Female Secondary 
School Students have high level of Academic Achievement with respect to Gender. 
Hence the level of Academic Achievement of Secondary School Students in 
Learning Mathematics with regard to Gender is Average. 
 
H03: There is no significant difference between the Self-Regulated Learning of 

Secondary School Students in Learning Mathematics with respect to 
Gender. 

Table-3 
t – Value of Self-Regulated Learning of Secondary School Students in 
Learning Mathematics with respect to Gender 

Gender N Mean Std. Deviation 
‘t’ - 

value 
Remarks at 

5% level 

Male 109 81.65 9.408 

0.515 NS 

Female 141 81.05 8.967 

 
(The table value of ‘t’ at 5% level of significance is 0.953) 
 

Table-3 reveals that the calculated value of ‘t’ is greater than the value at 
5% level of significance. Hence there is no significant difference between the self-
regulated learning of secondary school students in learning mathematics with 
respect to Gender. 
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H04: There is no significant difference between the Academic Achievement of 
Secondary School Students in Learning Mathematics with respect to 
Gender. 

 
Table- 4 

 
t – Value of Academic Achievement of Secondary School Students in 
Learning Mathematics with respect to Gender 

Gender N Mean Std. Deviation 
‘t’ - 

value 
Remarks at 

5% level 

Male 109 66.16 14.841 

3.401 NS 
Female 141 72.36 13.877 

(The table value of ‘t’ at 5% level of significance is 0.368) 
 

Table-4 reveals that the calculated value of ‘t’ is greater than the value at 
5% level of significance. Hence there is no significant difference between the 
Academic Achievement of Secondary School Students in Learning Mathematics 
with respect to Gender. 
 
H05: There is no significant relationship between Self-Regulated Learning and 

Academic        Achievement of Secondary School Students in Learning 
Mathematics. 

 
Table - 5 

Significance of Correlation between Self-Regulated Learning and Academic 
Achievement of Secondary School Students in Learning Mathematics 
Variables N Calculated ‘r’ value Remarks at 5% 

level 

Self-Regulated 
Learning 

250  
 

0.142 

 
 

S Academic 
Achievement 

250 

(The table value of ‘F’ at 5% level of significance is 0.025) 
 

`Table-5 reveals that the calculated value of ‘F’ is less than the value at 5% 
level of significance. Hence there is significant relationship between the Self-
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Regulated Learning and Academic Achievement of Secondary School Students in 
Learning Mathematics. 

 
 

Findings and Interpretations 
 

• The level of Self-Regulated Learning and Academic Achievement of 
Secondary School Students in Learning Mathematics with regard to 
Gender is Average. This may be due to the fact that most of the students 
in the secondary level are not highly motivated towards Self-Regulated 
Learning. The students are not given more importance to Self-Regulated 
Learning to increase the level of Academic Achievement. 
 

• There is no significant difference between the Self-Regulated Learning 
and Academic Achievement of Secondary School Students in Learning 
Mathematics with respect to Gender. From the earlier studies we found 
that there is a significant difference exists between males and females. 
But in the present study no significant difference is revealed between the 
males and females in their Self-Regulated Learning and Academic 
Achievement in Learning Mathematics.  
 

• There is an indifferent or negligible correlation between Self-Regulated 
Learning and the Academic Achievement of Secondary School Students in 
Learning Mathematics. This may be due to the fact that student 
perceptions of academic tasks are filtered through a system of self-
structures composed of self-beliefs, self-goals and self-evaluations. When 
a student is aware of self as agent, a sense of self-efficacy, internalized 
goals for learning and an experience of competency are produced. This 
leads to the Academic Achievement of the student. 

 
 

Educational Implications 
 

The findings reported in this study justify the importance of self-regulated 
learning to academic performance. The findings have implications for the teachers 
of mathematics that they should try as much as they could motivate their students 
during the course of instruction.  

 
 

Conclusion 
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The significant difference between high achiever students in comparison 
with the low and average academic achievement emphasizes the importance of 
self-regulated learning strategies in the process of learning. The child who is 
trained to think himself not only finds himself as a better acquirer of knowledge 
but also as a better user and producer of new knowledge. Therefore, the teacher 
should be very careful in selecting and giving the teaching learning process. His 
success as a teacher depends upon the suitability of learning process, which he 
selects to give to the students. 
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Classroom management is aim to achieve desired goals for teaching 
and learning in the classroom. In is more dependent on the progress 
and outcomes of the various activities of the class, which lead the 
group of pupils to develop excellence in their performance. Today, 
we know more about teaching than we ever have before. Research 
has shown us that teachers' actions in their classrooms have twice 
the impact on student achievement as do school policies regarding 
curriculum, assessment, staff collegiality, and community 
involvement. We also know that one of the classroom teacher's 
most important jobs is managing the classroom effectively. 
Classroom management is closely linked to issues of motivation, 
discipline and respect. Methodologies remain a matter of 
passionate debate amongst teachers; approaches vary depending 
on the beliefs a teacher holds regarding educational psychology. A 
large part of traditional classroom management involves behavior 
modification, although many teachers see using behavioral 
approaches alone as overly simplistic.  

 
Keywords: Responsive Teaching, Good Behaviour, Classroom and Learning. 

 
Introduction 
 

Classroom management is the process by which teachers and schools 
create and maintain appropriate behavior of students in classroom settings. The 
purpose of implementing classroom management strategies is to enhance 
prosaically behavior and increase student academic engagement.  
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Effective classroom management principles work across almost all subject areas 
and grade levels. When using a tiered model in which school-wide support is 
provided at the universal level, classroom behavior management programs have 
shown to be effective for 80-85 percent of all students. More intensive programs 
may be needed for some students. Classroom management is a term used by 
teachers to describe the process of ensuring that classroom lessons run smoothly 
despite disruptive behavior by students. The term also implies the prevention of 
disruptive behavior. It is possibly the most difficult aspect of teaching for many 
teachers; indeed, experiencing problems in this area causes some to leave teaching 
altogether. 

 

The Approaches of Class Room Management 
 
Culturally Responsive Classroom Management 
 

Culturally Responsive Classroom Management is an approach to running 
classrooms with all children, in a culturally responsive way. More than a set of 
strategies or practices, CRCM is a pedagogical approach that guides the 
management decisions that teachers make. It is a natural extension of culturally 
responsive teaching which uses students’ backgrounds, rendering of social 
experiences, prior knowledge, and learning styles in daily lessons. Teachers, as 
culturally responsive classroom managers, recognize their biases and values and 
reflect on how these influences their expectations for behaviour and their 
interactions with students as well as what learning looks like.  
 

The Good Behaviour Game 
 

The Good Behaviour Game can be used to increase desired behaviours 
(e.g., question asking) or to decrease undesired behaviours (e.g., out of seat 
behaviour). The GBG has been used with preschoolers as well as adolescents; 
however, most applications have been used with typically developing students 
(i.e., those without developmental disabilities). In addition, the Game "is usually 
popular with and acceptable to students and teachers. 

 
 
Don't leave relationships to chance 
 

Teacher-student relationships provide an essential foundation for 
effective classroom management—and classroom management is a key to high 
student achievement. Teacher-student relationships should not be left to chance 
or dictated by the personalities of those involved. Instead, by using strategies 

https://en.wikipedia.org/wiki/Teacher
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supported by research, teachers can influence the dynamics of their classrooms 
and build strong teacher-student relationships that will support student learning. 

 

Discipline with Dignity 
 
Discipline with Dignity provides an in-depth flexible approach for effective school 
and classroom management. With a strong focus on developing responsibility, it is 
a comprehensive, practical program that leads to improved student behavior 
through establishing the shared values of a classroom/school then developing a 
clear set of expectations, and teaching responsible thinking, cooperation, mutual 
respect, and shared decision-making.   

 

 
Discipline without Stress, Punishments or Rewards 
 

The approach is designed to educate young people about the value of 
internal motivation. The intention is to prompt and develop within youth a desire 
to become responsible and self-disciplined and to put forth effort to learn. The 
most significant characteristics of DWS are that it is totally no coercive and takes 
the opposite approach to Skinnerian behaviourism that relies on external sources 
for reinforcement. 

 

 
Use Equitable and Positive Classroom Behaviors 
 
Teachers should, for example,  
 

• Make eye contact with each student. Teachers can make eye contact by 

scanning the entire room as they speak and by freely moving about all 

sections of the room. 

• Deliberately move toward and stand close to each student during the 

class period. Make sure that the seating arrangement allows the teacher 

and students clear and easy ways to move around the room. 

• Attribute the ownership of ideas to the students who initiated them. For 

instance, in a discussion a teacher might say, “Cecilia just added to Aida's 

idea by saying that . . ..” 
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• Allow and encourage all students to participate in class discussions and 

interactions. Make sure to call on students who do not commonly 

participate, not just those who respond most frequently. 

• Provide appropriate wait time for all students to respond to questions, 

regardless of their past performance or your perception of their abilities. 

 

Take a Personal Interest in Students 
 

Probably the most obvious way to communicate appropriate levels of 
cooperation is to take a personal interest in each student in the class. Although 
busy teachers—particularly those at the secondary level—do not have the time for 
extensive interaction with all students, some teacher actions can communicate 
personal interest and concern without taking up much time. Teachers can  

 

• Talk informally with students before, during, and after class about their 

interests. 

• Greet students outside of school—for instance, at extracurricular events 

or at the store. 

• Single out a few students each day in the lunchroom and talk with them. 

• Be aware of and comment on important events in students' lives, such as 

participation in sports, drama, or other extracurricular activities. 

• Compliment students on important achievements in and outside of 

school. 

• Meet students at the door as they come into class; greet each one by 

name. 

 
Classroom management as a process 
 
Teachers must  

• Develop caring, supportive relationships with and among students. 

• Organize and implement instruction in ways that optimize students’ 

access to learning. 
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• Use group management methods that encourage students’ engagement 

in academic tasks. 

• Promote the development of students’ social skills and self–regulation. 

• Use appropriate interventions to assist students with behavior problems. 

 

Many of them describes classroom management as a process consisting of 
key tasks that teachers must attend to in order to develop an environment 
conducive to learning.  These tasks include: organizing the physical environment, 
establishing rules and routines, developing caring relationships, implementing 
engaging instruction and preventing and responding to discipline problems.  
 
 

The Teacher and the Classroom Management 
 

This implies the creation of an environment in the class as it allows for the 
best display of the student’s abilities in the teaching- learning process. There is the 
maximum involvement of the students in the classroom activities. The teacher and 
the students are full of enthusiasm. The classroom environment based on the 
mutual goodwill and faith. The teacher gives due regard to the individuality of the 
students and the students in turn show spontaneous respect for their teacher. 
Pupils with widely different backgrounds different abilities and interests attend 
school today. Broadly speaking an effective classroom management include: 

 

• Curriculum Development and implementation 

• Adjustment to individual differences and development 

• Dynamic techniques of instruction 

• Use of technology of teaching 

• Maintaining class Discipline 

• Evaluating and discussing pupil’s performance 

 
Some characteristics of having good teacher-student relationships in the 

classroom involve the appropriate levels of dominance, cooperation, and 
awareness of high-needs students. Dominance is defined as the teacher’s ability to 
give clear purpose and guidance concerning student behavior and their academics. 

 
By creating and giving clear expectations and consequences for student 

behavior, this builds effective relationships. Such expectations may cover 
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classroom etiquette and behavior, group work, seating arrangements, the use of 
equipment and materials, and also classroom disruptions. Assertive teacher 
behavior also reassures that thoughts and messages are being passed on to the 
student in an effective way. Assertive behavior can be achieved by using erect 
posture, appropriate tone of voice depending on the current situation, and taking 
care not to ignore inappropriate behavior by taking action. 
 
 

Conclusion 
 

Finally, "ignoring and approving" is an effective classroom management 
strategy. This involves ignoring students when they behave undesirably and 
approving their behavior when it is desirable. When students are praised for their 
good behavior but ignored for their bad behavior, this may increase the frequency 
of good behavior and decrease bad behavior. Student behavior may be maintained 
by attention; if students have a history of getting attention after misbehavior, they 
may continue this behavior as long as it continues to get attention. 

 
Effective teacher-student relationships have nothing to do with the 

teacher's personality or even with whether the students view the teacher as a 
friend. The most effective teacher-student relationships are characterized by 
specific teacher behaviors are exhibiting appropriate levels of dominance and 
exhibiting appropriate levels of cooperation. Effective classroom management 
involves clear communication of behavioral and academic expectations as well as a 
cooperative learning environment. 
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E-learning is one of the most effective techniques in teaching 

methods. In the present context E-learning is equipped by the 

students in minimal amount of time. There are many technological 

tools that can be used in the e-learning and teaching situations in 

classroom. It makes learning more interesting, interactive, 

meaningful and stimulating for the learners. Internet, Facebook, 

Twitter, Smart boards, Blogs, chat rooms, user net and podcasting 

are some of the successful tools that have revolutionized the way of 

language teaching and information sharing. E-learning is 

technological oriented and the learners best learn under 

technological conditions. This paper aims at focusing on the idea of 

how e-learning can be enhanced in a classroom. 
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Introduction 

 

E-learning is a learning which uses electronic technologies to access 

educational curriculum outside the traditional classroom.  In most of the cases, it 

refers to a course, program or a degree delivered completely through online.  

There are many terms involved in describing learning through online, via internet, 

ranging from distance education to computerized electronic learning, online 

learning, internet learning and many others.  

We define e-learning as courses that are specifically delivered via internet 

to somewhere other than the classroom. It is not a course delivering via DVD or 

CD-ROM, video type or over a television channel. It is interactive and can be used 

for communicating with the teacher, professors or other students in your class. 

There is always a teacher or professor interacting, grading the learner’s 

participation, assignments and tests. E-learning has been proved to be a successful 

method of teaching and education has become a way of life through E-learning. 

Education is one of the fastest growing economic and social sectors of the world.  

Nowadays many technologies are available for learning sources in e-learning. It’s 

very useful to the students to learn more and more advanced level of learning 

through E-learning. 

 

Internet has become the main source for students to surf information. 

Internet is not merely a source of authentic material in English but also a source of 

information in the form of articles, courses, conferences and many more. The 

teacher sends assignments to the students through e-mails and asks them to take 

up online exams. Parents can view their children's work online at any time. 

Students do not miss their lessons as they can see a webcam version online and 

get worksheets and notes from electronic online whiteboards. Schools are linked 

to a network and work on a project together and prepare materials online. Every 

school has got its own website. Many software is available on Internet that 

students can use free of cost. Spelling Bee is one of those internet resources which 

help the students to spell English words. The teacher can also choose the level of 

difficulty when they train their students. 

 

YouTube videos can be used in an ELT classroom for various aspects of 

English as to enhance vocabulary, accents, pronunciations, voice modulation and 

many more. The real advantage of using YouTube in teaching English is that it 

offers authentic examples of everyday English used by everyday people. The 
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teacher can use it as a tool for improving their Listening, Speaking, Reading and 

Writing skills. The teacher can select a part of the movie appropriate to the level of 

the students and she can show those movie clippings to the students. For the first 

time, she can mute the volume and ask the students to watch the movie 

attentively. Later she/he can ask the students to watch the movie once again and 

this time she/he can ask the students to frame the dialogues of the movie clippings 

simultaneously. This will improve their speaking skills.  

 

Movies is one of the essential parts in e-learning, it is useful for students to 

grasp the themes and content, many movie clippings are available in YouTube 

sources, many of them are related to learning sources. Using Skype provides 

unlimited possibilities for the teachers and students to interact with each other 

anywhere in the world. It provides immense opportunities for the students in a 

foreign language class to connect with classes in other countries to practice their 

language skills. Through Skype the teachers can provide monitoring or homework 

help to the learners. The students can read, present, or perform for other students 

and also can interact with other students for writing research projects.  

 

Twitter is a social networking application that helps in improving students 

to speak English. As an online education technology tool, twitter’s impact on 

engaging students in learning concepts is unlimited. The teacher can use a dozen of 

activities for using an online education technology tool to engage students in 

classroom activities to develop a better understanding of concepts. This involves 

editing, story structure, creative writing, and proper use of grammar.  

 

The teacher can ask the students to select a word of the week and tweet it 

around the network requesting synonyms, homonyms, and antonyms of the word. 

Once all responses are received, the teacher can check them for accuracy and 

develop a link of the difficult words for strengthening the vocabulary of the 

students. The teacher can also conduct Online Debates through Twitter. It can be 

done with the students of the same classroom or the students of the different 

classrooms on the class twitter network.  

 

Smart boards also can help teachers to create a student-centered approach 

to teach language arts. Language teachers can use smart boards to improve 

reading and comprehension, and teach grammar and writing. With a smart board, 

teachers can combine video, audio, Web browsing and word processing to teach 
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students interactively. Younger learners spelling races are very popular. The 

teacher can use different colors when writing.  

 

For example, while teaching grammar the teacher can use different color of 

board marker for nouns, verbs, etc. To teach writing skills the teacher can also use 

a story starter and ask the students to write a class story or chain story or peer 

story. They can also write sentences based on photographs as it will teach them 

the usage and functions of a language. She/he can further use photographs of 

persons. For example, the teacher shows the pictures to the students and find out 

who’s that. These are all the things to be followed when using Smart-Boards. 

 

Mobile phones are more in use these days and advanced models of mobile 

phones are available. Students play an important role in using mobile phones. The 

uses of mobile phones as a learning tool have a wide variety of applications like 

Dictionary, Phonetics transcription, Pronunciation. The teacher can ask the 

students to make a photo documentary using the camera function on their mobile 

phones.  

 

The teacher can assign a theme for the documentary to the students. After 

taking sufficient number of photos, the students can upload the documentaries 

prepared by them to websites such as Flicker and type narrative descriptions for 

each picture and share it with their teachers, classmates, family and friends. 

Instead of taking out a dictionary, the students can simply use their translator, and 

instead of travelling through books for a piece of literature, they can find online 

books and be directed to a specific word. 

 

It is an innovative method of learning. Today the students listen to news 

clips, music, and video clips via the Web. They are no longer watching movies at 

the theatre or on the TV, they are watching via computers and hand-held DVD 

players. The teacher can reach to these students in one new way i.e. through 

broadcasts. A broadcast is a series of digital-media files which are distributed over 

the Internet using syndication feeds for playback on portable media players and 

computers. Utilizing broadcasts in the classroom is very easy.  

 

The teacher can download many videos clips through the Internet to use in 

the class. The teacher can also assign a music broadcast that introduces students 

to the culture as well as how the language is often used creatively or the news 



  
Rabiya   and Mohana 

                                                         54 

 

channels through which the student can also learn the use of intonation and stress. 

One of the finest channels BBC is very useful for the students to improve language 

skills and pronunciation and also to learn the today’s world. 

 

Blogging has become increasingly popular, especially in the realm of 

education as they are a great way to share information and generate discussion. 

Instead of text books and traditional methods, many educators prefer using these 

new techniques to help the students and gain experience with various forms of 

social media. Educators can use a free platform such as BlogSpot, Word press, or 

Tumbler to host the blog. Nowadays, blogs can also display photos and some 

people using audio and video, the teacher can motivate the students to visit blog 

frequently.  

 

Teacher should respond to student posts quickly, writing a short comment 

related to the content. The teacher should also ask questions about what the 

learner had written to create stimulus for writing. Writing a blog could be required, 

and it may form part of the class assessment. Students should be encouraged to 

post their writing homework on the blog instead of only giving it to the teacher. 

 

E-learning has to be flexible. As learning can be done on laptops, tablets 

and phones. Learning can be done anywhere. Teaching also can be done in an 

online process. E-learning attendance is not necessary. A successful completing 

online course builds self-knowledge and self-confidence and encourages students 

to take responsibility for their learning. E-learning is a lot less expensive to 

maintain when compared to what is required to pay for teacher in a classroom 

style. E-learning lets the user learn the subject at his own pace. One can go 

through the learning materials following his own preferred sequence. Learning 

materials can be updated easily and quickly. E-learning leads to increased 

retention and stronger grasp of the subject as the learning materials presented are 

rich in quality having animation, video, text, virtual environments and three-

dimensional pictures. 

 

 

Demerits of E-Learning 

 

In book we can easily mark it and read whereas in e learning it is not 

possible. In E-learning there will be lots of problem like internet server connection, 
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power, weak signal leads to improper connection between sender and receiver, 

and some effects on body like eye. Some of the students might not be too 

comfortable using computers. Online learning cannot offer teacher and students 

interaction. Only in a small group a person can develop properly. This type of 

teaching needs huge amount of money particularly at the beginning as it needs 

modern and developed tools and devices. 

 

E-learning is one of the most innovative teaching techniques in ELT. In ELT, 

many of the skills can be trained by using E-learning. Students improve a lot in this 

method of learning. Well known teachers are taught E-learning sources. In school 

level, it creates the knowing level of ability. Sometimes it will not work out among 

the school students because, many of them are not aware of the technologies. In 

the college level, it works out more because here the students expect only the 

short way of teaching. So, it is very much useful for students. E-learning teaching 

consumes less work to the teachers.    
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The present study aims to compare the Mental Health and 
Environmental Awareness of higher secondary students of 
Kuzhithurai Educational District. A sample of 250 students was 
drawn adopting simple random sampling technique from 
Government, Aided and Unaided higher secondary schools of 
Kuzhithurai Educational district of Kanyakumari district of 
TamilNadu. Descriptive survey method was employed to collect the 
data. The ‘t’- test and F – test and percentage were used for finding 
the significance of means and significance of relationship between 
dependent and independent variables. The study revealed that 
there were no significance differences in mental health of rural and 
urban students. The study also explored that there was a positive 
relationship between mental health and Environmental Awareness.  

 
Keywords: Mental Health, Environmental, Rural and Urban Students. 

 

Introduction 
 

Mental health is a pretty broad term. Some use it as a simple synonym to 
describe our brain’s health. Mental health describes our social, emotional,  
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“good” mental health, therefore, has found a balance in his or her sociaL and 
psychological states, all wrapped up into one. Someone who experiences 
emotional and psychological areas of life. Generally a person with balance is 
satisfied and happy with how these areas are performing in their lives, even if it 
appears to someone else they are not in balance. Bhatia (1982) considers mental 
health as the ability to balance feelings, desires, ambitions and ideals in one's daily 
living. It means the ability to face and accept the realities of life. 

 
One should remember that this earth has everything to satisfy the needs of 

animals and human beings but not greed of the living beings. Today’s 
environmental awareness is such in which the harmony and balance between the 
organism and environment is totally disturbed. Deforestation, pollution, 
construction of building and use of dynamite to make roads and tunnels disturbed 
the ecological in balance everywhere which has lead to a great disaster.  

 
It can be saved when awareness is brought in school campus as well as in 

our children and students. Teachers can only motivate and educate. Meinhold and 
Malkus (2005) emphasized the importance of environmental awareness to 
individuals about ecology and ecological balance and to combine the knowledge 
with values leading to action. The main objective of this study was to compare the 
environmental awareness and mental health with regards to gender and locality. 
 

Need and Significance 
 

Over recent decades, global problems relating to degradation of natural 
resources and pollution have increased dramatically. Natural resources are 
depleted by excessive use. Fresh water scarcity on a global scale, deforestation, 
degradation of river areas, soil depletion and loss of biodiversity are some of the 
problems that have become a major concern. Air and water pollution have reached 
such levels that have already resulted in serious health problems, as well as 
negative impact on the environment.  

 
Awareness is essential to solve these problems. So without 

environmental awareness, our higher secondary school students will not be able to 
motivate our future generation to take environment related problems as 
challenge. 

 
Mental health is the measure of a person’s ability to shape his environment to 

adjust to life as he has to face it, and to do so with a reasonable and happiness. 
The aim of mental health is to prepare the individual to be happy, productive and 
useful to his fellow human being by contributing to a changing and challenging 
society. Mental health which today is recognized as an important aspect of one’s 
total health status. It is a basic factor that contributes to the maintenance of 
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physical health as well as social effectiveness. Modern age is the age of 
competition which results in tension and mental illness. So mental health is of 
particular importance in learning and increase scientific knowledge. 
 

Objectives of the Study 
 

• To find out the significant difference if any, in the environmental 
awareness of the higher secondary students with respect to their gender.  

• To find out the significant difference if any, in the environmental 
awareness of the higher secondary students with respect to their age 

• To find out the significant difference if any, in the mental health of the 
higher secondary students with respect to their gender 

• To find out the significant difference if any, in the mental health of the 
higher secondary students with respect to their age. 

• To compare the environmental awareness and mental health of the 
higher secondary students.   

 

Hypotheses of the Study 
 

Following hypotheses have been framed for testing the present study. 
 
H01:There is no significant difference between Higher Secondary school students 
on environmental awareness with regard to gender  
 
H02: There is no significant difference between Higher Secondary school students 
on environmental awareness with regard to age 
 
H03: There is no significant difference between Higher Secondary school students 
on mental health with regard to gender 
 
H04: There is no significant difference between Higher Secondary school students 
on mental health with regard to age. 
 
Method Used for The Present Study 
 

The investigator has used survey method to study the relationship between 
the environmental awareness and mental health of higher secondary school 
students of Kuzhithurai Educational District. 
 

  



                          R. Sunitha and S. Vithya 

                                            59 

 

Population & Sample 
 

Population for the present study comprises of higher secondary school 
students from various schools in Kuzhithurai Educational District. The sample of 
the present study consists of 250 higher secondary school students from ten higher 
secondary schools. 

 
Description of the Tool & Data Collection 
 

A personal data sheet has been used to collect data of background 
variables. Environmental Awareness questionnaire consists of 38 statements and 
Mental Health Inventory consists of 55 statements with five point scale namely 
Strongly Agree, Agree, Undecided, Disagree and Strongly Disagree. For the purpose 
of collecting data, the investigator has selected 10 higher secondary schools in 
Kuzhithurai Educational District. 

 
Analysis of Data 
 
H01:There is no significant difference between Higher Secondary school students 
on environmental awareness with regard to gender. 
 

Table – 1 
 

Significance difference between higher secondary school students in their 
environmental awareness with regard to Gender 

 

Environmental Awareness 

Male Female 

t-
Value 

P - 
Value 

Remarks 
(5% 

level) Mean  S. D Mean  S. D 

112.286 18.707 107.159 20.466 2.026 0.044 S 

S – Significant 
 

From the table - 2 it is clear that the P – value is less than 0.05 at 5% level 
of significance. Hence the null hypothesis is not accepted. It shows that there is 
significant difference between higher secondary school students in their 
environmental awareness with regard to gender. 
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H02: There is no significant difference between Higher Secondary school students 
on environmental awareness with regard to age.  

 
Table – 2  

 
Significance difference between higher secondary school students in their 

environmental awareness with regard to age 
 

Environmental Awareness 

16 17 

t-Value 
P - 

Value 
Remarks 

(5% level) 
Mean  S. D Mean S. D 

109.145 20.165 109.980 18.823 - 0.265 0.791 N S 

 S – Not Significant 
 

From the table - 3 it is clear that the P – value is greater than 0.05 at 5% 
level of significance. Hence the null hypothesis is accepted. It shows that there is 
no significant difference between higher secondary school students in their 
environmental awareness with regard to age. 
H03: There is no significant difference between Higher Secondary school students 
on mental health with regard to gender. 

 
Table - 3 

Significance difference between higher secondary school students in the 
mental health with regard to gender 

 

Mental Health 

Male  Female  

t-Value 
P - 
Value 

Remarks 
(5% level) Mean  S. D Mean  S. D 

143.448 23.850 144.200 27.402 -2.226 0.821 N S 

N S – Not Significant 
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From the table - 4 it is clear that the P – value is greater than 0.05 at 5% 

level of significance. Hence the null hypothesis is accepted. It shows that there is 
no significant difference between higher secondary school students in their mental 
health with regard to gender. 
 
H04: There is no significant difference between Higher Secondary school students 
on mental health with regard to age.  
 

Table - 5 
Significance difference between higher secondary school students in the 

mental health with regard to age 
 

Mental Health 

16 17 

t-Value 
P - 
Value 

Remarks 
(5% level) 

Mean  S. D Mean  S. D 

141.860 24.891 151.980 28.545 -2.495 0.013 S 

S – Significant 
From the table - 5 it is clear that the P – value is less than 0.05 at 5% level 

of significance. Hence the null hypothesis is not accepted. It shows that there is 
significant difference between higher secondary school students in their mental 
health with regard to age. 
 
 

Finding 
 

• There is significant difference between the Higher Secondary School 
Students in their Environmental Awareness based on gender.  

• There is no significant difference between the Higher Secondary School 
Students in their Environmental Awareness based on age.  

• There is no significant difference between the Higher Secondary School 
Students in their mental health based on gender.  

• There is significant difference between the Higher Secondary School 
Students in their mental health based on age.  
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Interpretation of the Study 
 

On comparing the level of environmental awareness of higher secondary 
school students based on gender, it is found that there is average level of 
environmental awareness. There is significant difference between the higher 
secondary school students in their environmental awareness based on their 
gender.  

 
On comparing the level of environmental awareness of higher secondary 

school students based on age, it is found that there is average level of 
environmental awareness. There is no significant difference between the higher 
secondary school students in their environmental awareness based on their age.  

 
On comparing the level of mental health of higher secondary school 

students based on gender, it is found that there is average level of mental health. 
There is no significant difference between the higher secondary school students in 
their mental health based on their gender.  

On comparing the level of mental health of higher secondary school 
students based on age, it is found that there is average level of mental health. 
There is significant difference between the higher secondary school students in 
their mental health based on their age. 
Comparison of Environmental Awareness and Mental Health 
 

Female higher secondary school students have more environmental 
awareness and good mental health than male higher secondary school students. 
 

Sixteen years old higher secondary school students have better 
environmental awareness and mental health than seventeen years old higher 
secondary school students. 
Educational Implication  
 

From the analysis of the present study the investigator wishes to 
recommend the following. 

 

• To enhance the chances of creating more awareness about the 
environment, the education process has to play more a practical role.  

• The subject of environmental education should be included as 
compulsory subject in curriculum.  

• Special emphasis should be given on students at lower school level 
because they are tomorrow’s citizens and educating them means 
educating a generation.  
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• Making simple exercises such as walking and jogging in outside of home 
is a great boost to your mental health, going for a walk or run outside has 
even more vital health benefits.  

• Students should get balanced diet which includes vitamin B12 which 
keep them from getting depression, anxiety, paranoia and more harmful 
problems. This vitamin can be get from eating foods such as eggs, poultry 
and dairy products like milk. 

• Students should write simple goals in a book let and try to achieve it. 
 

Conclusion  
 

The investigator found that, rural and urban higher secondary school 
students have average level of environmental awareness and mental health. There 
was significant difference between rural and urban higher secondary school 
students in environmental awareness and mental health. Higher secondary school 
students arriving from rural area have more awareness on their environment and 
mental health than those higher secondary school students arriving from urban 
area. 
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This study investigated the student willingness to seek help for 
bullying and threats of violence in a sample of 300 higher secondary 
students from 10 higher secondary schools. Violence in many forms 
is preventable. There is a strong relationship between levels of 
violence and modifiable factors such as concentrated poverty, 
income and gender inequality. The teachers and parents should give 
individual attention to the higher secondary students. If any higher 
secondary students face violence, proper guidance and counseling 
can be provided at home. The use of internet and television viewing 
should be restricted to some extend by the parents at home. 

 

Keywords: Violence, Achievement, Relationship, Teachers and Parents. 

 

Introduction 
 

Education in its wider sense it is a process that goes on throughout life and 
is promoted by almost every experience in life education means to draw out to 
faster growth and to develop the modern concept education seeks to develop the 
inherent capacities of a child in the social environment. Education 
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can neither be categorized as a science nor as an art. It is both a science and an art. 
It is as proper to use the term art of education as it is to use the term science of 
education. Education is that process of development in which consists the 
passage of human being from infancy to maturity. Education is the knowledge of 
putting one potentials to maximum use. One can safely say that a human being is 
not in the proper since till he is not in the proper sense till he is educated. 

 
Violence is defined by the world health organization as the “intentional use 

of physical force or power, threatened or actual against oneself, another person or 
against a group or community, which either results in or has a high likelihood of 
resulting in injury, death, psychological harm, maldevelopment or deprivation”. 
Although the group acknowledges that the inclusion of “the use of power ‘’ in its 
definition expands on the conventional meaning of the word. This definition 
involves intentionality with the committing of the act itself, irrespective of the 
outcome it produces. However generally anything that is excited in an injurious or 
damaging way may be described as violent even if not meant to be violence. 

 
Need and Significance of the Study 
 

Violence is a form of aggressive behavior that has a debilitating effect on 
the optimal growth and development of our youth. Violence pervades the lives of a 
significant proportion of all higher secondary students in the world. But has a 
particularly devastating impact on male and minority youth. Higher school males 
are more likely to be victimizers and victims of violence and aggression except in 
cases of sexual victimizers and suicide attempts. For all higher school exposure to 
violence at home, school, or in the community is associated with aggression later 
in life, the development of supportive attitudes towards aggression and violence, 
psychological distress, school absenteeism, academic dysfunction and subsequent 
injury.  

 
Violence has historical, cultural and societal roots in our world and unless 

we begin to understand where violence fits on the continum of aggressive 
behavior and until we address the politics of violence we will remain conflicted and 
paralyzed by the danger of our youth face. 

 
Objectives of the Study 
 

• To study the violence on higher secondary school students. 

• Specific Objectives  
 

The specific objectives of the study are the following 
 
To find if there exists any significant difference between the violence on 
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• Male and Female Higher Secondary school students  

• Rural and Urban Higher Secondary school students 
 
 
To find if there exists any significant difference among the violence on 
 

• Higher Secondary Students with number of siblings. 

• Higher Secondary students of Government, Aided and Private 
Schools 

• Higher Secondary student’s religion of Hindu, Christian and Muslim  

• Higher secondary students of BC, MBC, OC, and SC communities. 

• Higher Secondary students whose father’s occupation is Government 
Private, Business and Coolie. 

• Higher Secondary students Mother’s occupation is Government, 
Private, Coolie and House wife. 

• Higher Secondary students with regard to their family income. 
 
 
To find if there exists any significant difference between the academic 
achievement on 
 

• Male and Female Higher Secondary school students  

• Rural and Urban higher Secondary school students 
 

To find if there exists any significant difference among the academic achievement 
on 

• Higher Secondary Students with number of siblings. 

• Higher Secondary students of Government, Aided and Private 
Schools  

• Higher Secondary students religion of Hindu, Christian and Muslim . 

• Higher secondary students of BC, MBC, OC, and SC communities. 

• Higher Secondary students whose father’s occupation is Government 
Private, Business and Coolie. 

• Higher Secondary students Mother’s occupation is Government, Private, 
Coolie and House wife. 

 
To find if there exist any significant relationship between violence and academic 
achievement of higher secondary students.  
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Hypotheses of the Study 
 
Hypotheses of the present study are 

• There is no significant difference between the violence on male and 
female higher secondary students. 

• There is no significant difference between the violence on Rural and 
Urban higher secondary students. 

• There is no significant difference among the violence on Higher 
secondary students with number of  siblings. 

• There is no significant difference among the violence on Higher 
secondary students of Government , Aided and private schools. 

• There is no significant difference among the violence on Higher 
secondary students of Hindu, Christian and Muslim. 

• There is no significant relationship between the violence and academic 
achievement of higher secondary students. 

 
 

Method used for the Present Study 
 

The investigator has used survey method. Normative survey method is 
most devoted to the study of characteristics of the populations under 
investigation. 

 
 
Population & Sample 
 

Population for the present study comprises of Higher secondary school 
students from various schools in Kanyakumari District. The sample of the present 
study consists of 300 higher secondary school students from ten schools. 
 
 

Description of the Tool & Data Collection 
 

For the purpose of collecting data the investigator has selected 10 Schools 
in KanyaKumari District, which covered all categories of independent variables 
concerned as samples for collecting data. The investigator first approached the 
head of the institution of all the 10 Schools and sleeked their permission. Later the 
questionnaire was distributed to the sample students, after giving an adequate 
introduction about purpose of the data collection students were given enough 
time for answering the questionnaire was collected back. 
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Analysis of Data 

 
Hypothesis-1: 
 
There is no significant difference between the Violence on male and female higher 
secondary students. 
 

Table – 4.3.1 
Difference between the Violence based on Gender of higher 

Secondary students 
Gender Number Mean SD ‘t’ P Remark 

Male 126 67.06 6.433 

5.552 0.637 S 

Female 174 62.97 6.203 

(S-Significant) 

 
Interpretation 
 

The table (4.3.1) shows that the calculated ‘t’ value (5.552) is greater than 
table value (0.637) at 0.05 level of significance. Hence the null hypothesis is 
rejected. This shows that there is significant difference between the Violence on 
Male and Female higher secondary students.  
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Hypothesis-2 
 
There is no significant difference between the Violence on Rural and Urban higher 
secondary students. 

 
 

Table –  4.3.2 
Difference between the Violence based on Locality of higher 

secondary students 
 

Locality Number Mean SD ‘t’ P Remark 

Rural 204 64.63 6.355 
-0.312 0.427 NS 

Urban 95 64.88 7.161 

(NS-Not Significant) 
 
 
Interpretation 
 

The table (4.3.2) shows that the calculated ‘t’ value (-0.312) is less than 
table value (0.427) at 0.05 level of significance. Hence the null hypothesis is 
accepted. 
 

This shows that there is no significant difference between the Violence on 
higher secondary Rural and Urban students. 
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Hypothesis-3 
 

There is no significant difference among the Violence on higher 
secondary students of number of siblings 

 
 

Table - 4.3.3 
 

Difference between the Violence based on siblings of higher secondary 
students 

 

Variable Variance 
Sum of 
square 

Df 
Mean 
square 

F P Remark 

Siblings 

Between 
groups 

25.843 
 

5 51.169 
1.175 0.321 S 

Within 
groups 

12798.327 294 43.532 

Total 13054.170 299     

(S-Significant) 
 

 

Interpretation 
 

The table (4.3.3) shows that the calculated ‘F’ value (1.175) is greater than 
table value (0.321) at 0.05 level of significance. Hence the null hypothesis is 
rejected. This shows that there is significant difference among the Violence on 
Higher Secondary Students of Siblings. 
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Hypothesis-4 

There is no significant difference among the Violence on higher secondary 
students of Government, Aided and Private. 

 

 
Table – 4.3.4 

Difference between the Violence with reference to type of school 
 
 

Variable Variance 
Sum of 
square 

Df 
Mean 
square 

F P Remark 

Type of 
school 

Between 
groups 

316.849 
 

2 158.424 

3.694 0.026 S 
Within 
groups 

12737.321 297 42.887 

Total 13054.170 299     

(S-Significant) 
 

Interpretation 
 

The table (4.3.4) shows that the calculated ‘F’ value (3.694) is greater than 
table value (0.026) at 0.05 level of significance. Hence the null hypothesis is 
rejected. This shows that there is significant difference among the Violence on 
higher secondary students of Government, Aided and Private. 
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Hypothesis-5 
 

There is no significant difference among the Violence on higher secondary 
students of Hindu, Christian and Muslim. 
 

Table – 4.3.5 
Difference between the Violence with reference to Religion of higher 

secondary students 
 

Variable Variance 
Sum of 
square 

Df 
Mean 
square 

F P Remark 

Religion 

Between 
groups 

1.827 2 0.914 

0.021 0.979 NS Within 
groups 
 

13052.343 297 43.947 

Total 13054.170 299  
   

(NS-Not Significant) 
 

 
Interpretation 
 
The table (4.3.5) shows that the calculated ‘F’ value (0.021) is less than table value 
(0.979) at 0.05 level of significance. Hence the null hypothesis is accepted. 

This shows that there is no significant difference among the Violence on higher 
secondary students of Hindu, Christian and Muslim. 
 

 
Findings  
 

• There is significant difference between the violence on male and female 
higher secondary students.  

• There is no significant difference between the violence on Rural and 
Urban higher secondary students 

• There is significant difference among the violence on Higher secondary 
students with siblings and without siblings 

• There is significant difference among the violence on Higher secondary 
students of Government, Aided and private schools 
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• There is no significant difference among the violence on Higher 
secondary students of Hindu, Christian and Muslim. 

• There is significant relationship between the violence and academic 
achievement of higher secondary students. 

 
 

Conclusion  
 

From the above findings it is inferred that the demographic variables of the 
samples like Gender, locality of the school, type of school, religion, community, 
number of siblings, parents occupation and family income influence the violence 
on higher secondary students. The study concludes that the violence in the gender, 
type of school, siblings, mother occupation, and family income media and gang 
affects the higher secondary students. The teachers and parents should give 
individual attention to the higher secondary students. If any higher secondary 
students face violence, proper guidance and counseling can be provided at home. 
The use of internet and television viewing should be restricted to some extend by 
the parents at home 
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